
APCoRE Journal of Proceedings 
Vol. 1, Series 6, Social Sciences and Communication 
ISSN: 2704-4572 
Available online at https://www.apcore-inc.org/apcore-journal-of-proceedings 

 

 
  
  
 

32 | P a g e  
APCoRE Journal of Proceedings. Vol. 1, Series 6, Social Sciences and Communication 

A JOURNEY INTO TEACHING:  THE LIVED EXPERIENCES OF BEGINNING TEACHERS 

 

MARISSA D. MENDOZA1  and ANNA MYLENE F. NATIVIDAD2 

1Palawan State University,  

 2 Department of Education,  

marizmendoza10@yahoo.com 

 

 

ABSTRACT 

 

This phenomenological study explored the lived experiences of beginning teachers in their first three years 

in the profession.  Specifically, it dig deeper to the challenges faced by beginning teachers such as classroom 

management, support received, differentiated instruction, and unexpected expectation. In-depth interview 

was conducted to ten beginning junior high school teachers, six of whom are from DepEd Puerto Princesa 

Division and four from private schools within the City. Interview proceedings were videotaped and 

recorded, transcribed, coded and interpreted.  Member checking was done to validate the accuracy of the 

data and to establish credibility and trustworthiness. The study reveals that beginning teachers are: mostly 

challenged by the behavior of the students in classroom management; get the needed support from their  

administrators, colleagues, students’ parents and immediate families; find difficulty in differentiating 

instruction to address learner’s differences; and are overwhelmed by the enormous amount of paperwork, 

extra-curricular assignments and teaching subjects not in line with their specialization. Moreover, they find 

their initial years in teaching as challenging, overwhelming, shocking, tiring, difficult, stressful, and 

struggle yet wonderful, exciting, fun, colorful, rewarding and fulfilling. Likewise salary, lack of training 

and orientation, work environment and workload emerged as minor themes.   
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1. INTRODUCTION 

Teaching is a complex and a challenging profession but a prestigious one and the noblest of all, yet some 

teachers are overworked, underpaid and under-appreciated.  Ironic, indeed!  This is factual, alarming and 

widespread. According to Alliance of Concerned Teachers (ACT, Philippines), “Teachers and education 

workers in the Philippines are underpaid and overworked.” Likewise in Brazil, “Society recognizes the 

social role of the teacher, more than that of the support staff, but the salaries and working conditions 

discourage young people to go into the profession. The average salary of teachers with higher education is 

35% less than that of other professionals with the same level of education.” (Brazil, Confederação Nacional 

dos Trabalhadores em Educação - CNTE); similarly the American Federation of Teachers (AFT) reported 

that “Teachers and education support personnel are not accorded the respect that other professions with 

similar qualifications are in the U.S.” (Symeonidis, 2015, pp.29-30) 

The teaching profession should be given due credit for where in this world do one see professionals 

extending multifaceted assistance beyond the four corners of the classroom. The teacher’s role is not only 

confined in the classroom and does not end when the bell rings at five o’clock in the afternoon --- it goes 

beyond. The question is: why do people go into teaching, despite the complexities and the challenges of the 

profession?    
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Teachers come into the profession for different reasons in different country contexts, in differing economic 

circumstances and with varying expectations of the rewards and challenges of the role. Common to all, 

however, is a need for appreciation, autonomy and affiliation - the latitude and discretion to exercise 

professional judgment, together with recognition and endorsement for such initiative and a sense of 

belonging to a cadre of like-minded people whose interests and motivations one shares. The place of these 

within a hierarchy of needs varies country by country depending on an essential infrastructure of safety, 

security, working conditions, resourcing and adequate remuneration. (MacBeath, 2012, p.14) 

Beginning teachers struggled to negotiate the paradox of loving the idea of being a teacher, but not 

necessarily liking the work as a teacher.   They often function in a mode of sustained experimentation. The 

responsibility of being a professional educator can in fact be most daunting to the novice teacher who must, 

with seemingly intense urgency, cater to an array of professional responsibilities while becoming 

acclimatized to measures of accountability. (Cherubini, 2008, p.22)  As stated by Stansbury & Zimmerman 

(2000), the attrition rate for beginning teachers has always been extremely high, nearly a third of novice 

teachers are leaving the profession within their first three years. At the school wide level, high teacher 

turnover drains energy and resources as well, requiring that administrators and teaching colleagues 

constantly focus on bringing newcomers up to speed on everything. At the same time, of course, their 

departure further exacerbates existing teacher shortages.  

The Philippines is also among the countries that is experiencing a constant turnover of its teachers especially 

at the basic education level. Low salary, work load and long hours of work, lack of challenge, and personal 

circumstances are among the reasons why they do not stay long on the job.  In many cases   they end up 

getting better salaries as domestics in other countries. Another reason given is that teaching leaves the 

teacher “emotionally drained.” Some leave because they feel that teaching profession is less attractive than 

other professions or that they feel they do not have much control over the work environment.  (Braid, 2015)            

1.1  Research Problem 

The factors affecting beginning teachers’ attitude towards teaching are widespread and do not exempt the 

Department of Education – Division of Puerto Princesa.  The information about teacher attrition and the 

contributory factors affecting beginning teachers’ attitude toward teaching, resulted to the formulation of 

the research problem: what are the experiences of beginning teachers deemed most challenging in their first 

three years of teaching and how do they characterize such experience? 

Specifically, this study aims to dig a deeper understanding of the challenges beginning teachers face such 

as managing a classroom of diverse learners; the kind of support received from the administration, 

colleagues, students’ parents and immediate family; differentiation of instruction to address individual 

needs; and in dealing with the enormous amount of unexpected expectations required by the teaching 

profession. 

 

2. METHODOLOGY 

This phenomenological study was conducted in the Department of Education Division of Puerto Princesa. 

The participants are 10 beginning junior high school teachers who are in their first, second and third year 

of teaching. They were purposely selected from schools that have a greater number of beginners and whose 

Principal allowed the conduct of the study and has a willing beginning teacher to be a participant. Sex and 

field of specialization were considered in order that the different perspectives of beginning teachers will be 

given a fair representation. 



APCoRE Journal of Proceedings 
Vol. 1, Series 6, Social Sciences and Communication 
ISSN: 2704-4572 
Available online at https://www.apcore-inc.org/apcore-journal-of-proceedings 

 

 
  
  
 

34 | P a g e  
APCoRE Journal of Proceedings. Vol. 1, Series 6, Social Sciences and Communication 

Adherence to ethical standards was strictly observed throughout the conduct of the study. Informed consent 

was presented to the participants that discussed in detail the concerns regarding the recording of the 

interview through video and tape recorder; the strict confidentiality of the participants’ identity; and the 

proper handling and treatment of data. Pseudonyms were used to protect the participants’ person and 

identity. In-depth interview was conducted to the qualified information rich-cases. Interview proceedings 

were videotaped and recorded, transcribed, coded and interpreted.  The three phases of data management 

according to Merriam and Tisdell (2015): data preparation, data identification, and data manipulation were 

adapted.  Member checking was done to validate the accuracy of the data and to establish credibility and 

trustworthiness. 

 3. RESULTS AND DISCUSSION  

3.1 Classroom Management  

Most of the participants found the attitude of the students as the most challenging part in classroom 

management but it is of different aspects and varying levels such as students’ garrulousness; noisiness 

when they fight each other; addiction to gadget and games; fidgetiness; close-mindedness that makes 

giving advise difficult; absenteeism due to mobile games (frequents computer shops).  

 

3.2 Support Received  

       3.2.1 administrator. Nine out ten participants are supported by their administrators (principals), in the 

following manner:  class observations and post conference afterward; attendance to seminars related to their 

field; encouragement to enroll in the graduate studies; to read more references to enhance knowledge; apply 

for promotion; and free lodging. Only a participant does not get the support of her principal but was assisted 

by the master teacher in their department. 

 

       3.2.2 colleagues. The foremost support that participants get from their colleagues is in working out and 

accomplishing the different school forms aside from the moral support as indicated by five participants, 

two said that they were helped with computing grades and three expressed that friction and conflict is felt 

and unavoidable in their place. 

 

       3.2.3 students’ parents. Eight of the participants said that they have supportive students’ parents 

though they do not always get a hundred percent attendance during meetings but they can be counted on 

when it comes to students’ activities and projects. One participant said that she was blamed by the parents 

for the mishap of their children and another one encountered hostile and unsupportive parents.   

    

      3.2.4 immediate family.  Nine participants have an all-out support from their families --- from simple 

gesture of preparing food to the installation of internet connection at home for research purposes. However, 

one participant has less supportive family because there were times that he cannot send his financial support 

due to low salary.   

 

3.3 Differentiated Instruction  

The participants admitted that differentiating instruction is difficult to do but they are trying their best to 

deliver the lesson. Common to all is that they analyzed the background and demographic profile of the 

students to find the most appropriate approach; translated some English words into Filipino so that students 

will have a better comprehension of the lesson and that they can react to it accordingly; video presentation 

of the lesson using cartoons to capture and sustain the attention and interest of the students.     
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3.4 Unexpected Expectation 

Beginning teachers are given the same workload and other job-related functions just like the veterans, 

though they are still in the adjustment period.  Aside from teaching their field of specialization, they were 

also given other subjects to handle which require a lot of preparations.  Moreover, all of them are class 

advisers and are given other tasks and responsibilities such as:  Learners' Information System (LIS) 

coordinator, screening officer for athletes in the City Meet, Boy Scout of the Philippines (BSP) coordinator,  

choir coordinator,  board of director secretary, guidance designate, school paper coach,    trainer/coach in 

almost all school-related activities,  journalism technical adviser,  and   emceeing in school-related 

activities,  MTAP reviewer,  school nurse, focal person for the voucher program of the senior high school 

students, grammarian, and research adviser.  

  

3.5 Emerging Themes  

As the analysis of data progressed additional themes emerged aside from the four major themes already 

identified at the start of the study. Emerging themes are expressed using descriptive words to have a clear 

picture of how it is to be a beginner in the world of teaching. Adjectives like challenging, overwhelming, 

shocking, wonderful, struggle, exciting, fun, colorful, tiring, difficult, rewarding, stressful, and fulfilling 

vividly represent the participants’ initial years in the profession.  

 

 

 

3.6 Other Emerging Minor Themes  

Further analysis of the data led to the identification of other emerging minor themes: salary; lack of training 

and orientation; working environment; and workload.   

 

4.  CONCLUSIONS 

 

Managing a classroom of diverse learners is considerably a problem encountered by most of the 

participants. Generally speaking, beginning teachers get the all-out support of their principals, colleagues, 

students’ parents and their immediate families except in some cases.  The participants find differentiating 

instruction a struggle ---- they have an objective in mind but the challenge lies on how to make learning 

effective considering the varied personalities and needs of the learners. Participants are surprised and 

shocked that aside from teaching their field of specialization they have to teach also other subjects and do 

other tasks.   
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